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Pupils must experience language as an adventure in communication.
They must learn how language works in human relations; they must
discover for themselves how control of language is a first step
to control of self and effective relations with others. And they
must realize that the task of gaining language control is a
lifetime job.13
Among the many problems then challenging the language arts teachers of
the 80's are the integrating of skills within the four basic content areas,
motivating and activating students to continue learning in this accelerating
world, and better meeting the social and psychological needs of students at
their cognitive level of development •.
To improve instruction in language arts, I am proposing a communicationsoriented curriculum.

By focusing on oral communications as the hub for

language arts activities, this communications-oriented program would better
integrate the four basic areas of language arts, meet the needs of the students'
levels of development, and motivate students to learn.
With one of the prevalent trends in education moving away from fragmentation and toward integration of content, the communications approach
recommended in this project is the four-square language arts gospel: reading,
writing, speaking, and listening.

But for the purposes of the project, oral

communications will be emphasized in its relationship to the benefits it could
provide for the improvement of the other three areas and for the learner.

The

project will also include recommendations to others in the language arts field
for implementing the proposed program •.

8

II.

A.

Review of the Literature

Benefits of Oral Communication--to the Learner

According to James Moffett, "The structure of the subject must be meshed
with the structure of the student •.

A major failure of education has been to

consider the logic of the one almost to the exclusion of the psychologic of
the other."

1

Grace E. Lee agreed.-

"A language communication curriculum for

the 1980's must give equal emphasis to subject information and human relations
while incorporating contemporary culture with personal relevance. 112 Attention
should be focused on a curriculum which fosters skills in information processing,
concept formation, problem-solving, and other higher order cognitive processes.
Such a process-oriented curriculum needs to have as its major goal the development of critical thinking abilities and communication competencies to express
thought.

It requires an interweaving of cognitive processes with those of the

affective domain.

"The teacher's role is to interest and involve students to

be imaginative and original.
use language."

The stndent's role is to think, to feel, and to

3

"Experience" and "involvement" are expressions used with great
frequency by educators intent upon making the child an active
instead of a passive participant in the learning environment.
Such an instructional attitude has great potential for the child's
growth, both in knowledge and in sensitivity.11 4
Conscientious teachers search constantly for helpful methods to further
their students' understandings, and generally accept the premise that student
involvement will lead to an enriched learning experie~ce.

Students come alive

when they are involved with other human beings, and they learn more as a result.
The power of human interaction is readily seen by observing the speech patterns
of children first learning to talk.

9

In the NCTE yearbook entitled Activating~ Passive Student, a collection
of motivational activities was compiled.

The activities had the common purpose

of sharing specific and successful classroom strategies that involved students
in doing, not just absorbing.
When one reviews the types of teaching strategies contributors most
often recommended, one is struck by the extent to which they center
on interaction between persons. In order to activate students, it
seems that a teacher must release them from isolation in study carrels,
from completing worksheets while seated at desks lined up in straight
rows, from the dictum of "do your own work." Activated students are in
touch with other people.5
Because speech is a social skill, the development of social communication
activities for adolescents is bound to have an impact on their class performance.
Ellen M. Ritter, in an article concerned with oral instruction, analyzed four
characteristics of early adolescent social-cognitive development:

(1) the

transition from concrete to formal operational thought, (2) adolescent egocentrism, (3) peer-group identification, and (4) autonomy.

6

How could oral

communication benefit adolescent growth and development in these four
psychological areas?
First, according to Piaget's theory, adolescence was marked by the
acquisition of formal-operational thought.

Formal operational thought involved

the ability to think about one's own thinking process and the ability to
recognize possibilities in addition to the actualities of everyday experience.
The early adolescent began to reason abstractly on the basis of verbal propositions, deducing conclusions from previously given premises.
reasoning also emerged during the formal-operational stage.

7

Inductive

In Jerome Bruner's

hierarchy the third stage, the symbol level, occurred at the age of adolescence.
Of this period Bruner stated:

Now the child's intellectual activity seems to be based upon an
ability to operate on hypothetical propositions rather than being
constrained to what he has experienced or what is before him. The
child can now think of possible variables and even deduce potential
relationships that can later be verified by experiment or observation.
Intellectual operations now appear to be predicated upon the same
kinds of logical operations that are the stock in trade of the logician,
the scientist, or the abstract thinker.. It is at this point that the
child ts able to give formal or axiomatic expression to the concrete
ideas that before guided his problem-solving but could not be described or formally understood.8
Ritter believed educators must design curriculum so that it would stimulate
development toward a higher stage.
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Speech as a concrete-operational act in

the sense that words are utilized to explain situations, name objects, and
describe events also has formal operational aspects such as organizational
schemas, persuasive tactics, and interpersonal behavior.

In short Piagetian

theory of cognitive development suggested that students' abilities to engage in
formal operational thought should be an important consideration in the development of speech activities to stimulate higher order thinking.
Jerome Bruner agreed with an experiential approach to learning communication processes when he discussed the importance of motives for learning:
Principal among these were increasing the inherent interest of
materials taught, giving the student a sense of discovery,
translating what we have to say into the though forms appropriate
to the child, and so on.. What this amounts to is developing in
the child an interest in what he is learning, and with it an
appropriate set of attitudes and values about intellectual activity
generally .10
From a motivational standpoint, education could be made less artificial by
relating it to forms of curiosity and attention, and then encourage curiosity
to lead to more active expression.

11

"An important ingredient is a sense of

excitement about discovery--discovery of regularities of previously unrecognized
relations and similarities between ideas, with a resulting sense of selfconfidence in one's abilities. 1112

11

Looking at Ritter's second characteristic, adolescence immersed students
in new forms of egocentrism.

Because of the physical changes adolescents go

through, they are primarily concerned with themselves and convinced that others
are ~lsn preoccupied with their appearance and behavior.

David Elkind proposed

that an adolescent is continually constructing or reacting to an "imaginary
audience.11

13

If an adolescent believes he or she is the center of attention,

his or her feelings must be special or unique.

Consequently the adolescent

starts believing his or her experiences are exclusive.

Elkind went on to

state:
Adolescent egocentrism is thus overcome by a twofold transformation.
On the cognitive plane, it is overcome by the gradual
differentiation between his own preoccupations and the thoughts of
others; while on the plane of affectivity, it is overcome by a
gradual integration of the feelings of others with his own emotions.14
What could cause an adolescent to look toward an outside reference for
identification?

Jerome Bruner. used the term "identification" to refer to the

strong human tendency to model one's "self" and one's aspirations upon some
other person.

"When we feel we have succeeded in 'being like' an identification

figure, we derive pleasure from the achievement •• , ••"

Bruner believed there are

"milder" relationships of identification served by "competence models."

15

They are the "on the job" heroes, the reliable ones with whom we can
interact in some way. Indeed, they control a rare resource, some
desired competence, but what is important is that the resource is
attainable by interaction.16
Bruner went on to specify:
It is not so much that the teacher provides a model to imitate.
Rather, it is that the teacher can become a part of the student's
internal dialogue--somebody whose respect he wants, someone whose
standards he wishes to make his own. It is like becoming a
speaker of language one shares with somebody. The language of that
interaction becomes a part of oneself, and the standards of style
and clarity that one adopts for that interaction become part of one's
own standards.17

12

In the affective domain, Haynes and Avery conducted a study (1979) on
training adolescents in self-disclosure and empathy skills.

They felt it was

particularly important to provide adolescents with the communication skills
that are considered fundamental in maintaining relationships.
When viewing adolescence as a launching stage for the development of
future enduring relationships such as marriage, it seems particularly
important to provide adolescents with the communication skills that
are considered fundamental to relationship satisfaction. It appears
that learning effective communication skills during adolescence may
help individuals to (a) increase their involvement and satisfaction
in present relationships, (b) maximize the potential rewards
received in future relationships, and decrease the possibility that
they will develop dysfunctional communication patterns that may
require counseling or other remedial intervention in the future.18
In a follow-up study done by Haynes, Avery, and Rider in 1981, the
conclusions of their initial study were confirmed.

19

Then it was the growth of formal operational thought, fostered partially
through example, in conjunction with the adolescent's increasing interaction
in the social world which resulted in the reduction of egocentrism.
The third of Ritter's characteristics was peer-group identification.
Newman and Newman cited "group identity versus alienation" as the primary
psychological conflict which must be coped with during the adolescent stage. 20
The need to identify with a peer group has long been recognized
as a fundamental characteristic of the adolescent years in this
society. This need is reinforced by clique and group membership
as well as by parental, school, and community norms and expectations.
Peer influence and conformity reach greatest intensity by ages
eleven to thirteen and decline slowly thereafter.20
For junior high school students at a stage where the peer group is a
dominant·force, discussion activities could aid them in distinguishing
between cooperation and conformity.

In problem-solving, gathering individual

ideas and opinions to achieve a group goal could be an appealing activity.
As Ellen Ritter 'stated:

13

Group activities allow adolescents to interact and learn from
one another. A·consistent theme of cognitive developmental
theory and research is that youngsters will grow out of
egocentric behavior patterns and develop their cognitive
abilities and moral reasoning insofar as they are exposed
to interaction in a social world.22
Peer pressure has a strong effect on the adolescent, expecially when
the adolescent perceives the expectations of his/her peer group to be in
conflict with his/her personal needs or values.

Newman and Newman argued

that as the youngster copes with these tensions he/she is able to move more
smoothly through the social world and come to experience an enhanced sense
of self.

23

Jerome Bruner referred to this intrinsic motive as reciprocity, since it
involved the deep human need to respond to others and to operate jointly with
them toward an objective.

"We know precious little about this primitive motive

to reciprocate, but what we do know is that it can furnish a driving force to
learn as well.

Human beings fall into a pattern that is required by the goals

and activities of the social group in which they find themselves."

24

Schools, expecially on the secondary level, must provide time in class
for "student talk" which Bruner referred to as "representation of experience"
through symbolic communication.

25

Speech activities help students understand

themselves as communicators and provide an opportunity to observe themselves
in relation to others in the communication situation.
The ability to use language is the unique quality of humanness.
Language is the tool which enables the child to know what he is,
who he is, who others are, and how and why their lives affect his.
Through the process of communication, he comes to regard himself as
a worthy member of his family and community or as an inadequate,
unwanted individual, and by the same process, the world becomes a
friendly, accepting environment or a forbidding, hostile prison.26
James Coleman contended that to some extent adolescents have become
isolated from the rest of society, as in the following description:
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Adolescents have their own little society, with special symbols and
language, special interests and activities. It is a society composed of people who are worldly-wise in many ways, of people who
are more adult than child, yet a society of people without responsibilities, a society subject to the demands placed upon it by
others--that is, by adults. To be sure, adults are doing this for
their "own good," but it is the adult who decides what is good and
what is not. Such a situation invites trouble. It encourages
leadership that asserts itself against the adult demands. It
encourages a disdain for those who exert extra effort to meet
adult demands. It encourages a status system among adolescents
based on such extra-school activities as dating and sports. In sum,
it effectively impedes education, keeping the effort expended on
learning at a minimum.27
The separation of the adolescent subculture in the secondary school
system had increased the "communication gap" between the adult and teenager,
or the teacher and the student, further complicating the problems of teaching.
According to Coleman a practical strategy to offset this condition was to take
the adolescent society and use it to further the ends of adolescent education.

28

The two major effects of the adolescent social system were on the amount and
direction of energy or effort that it induced in its members and its
psychological effects on them.

Adolescent society created these effects through

the rewards and punishments it dispensed on its members through a status
system.

One of Coleman's suggestions for changing the status systems among

adolescents was to build in opportunities for positive responsible action into
academic activities.

A second suggestion Coleman made for changing the

structure of rewards was to shift from interpersonal competition to intergroup
competition, in which group rewards reinforce achievement.

"Motivations may

be sharply altered by altering the structure of rewards, and more particularly
that among adolescents, it is crucial to use the informal group rewards to
reinforce the aims of education rather than to impede them. 1129 Small group
communication activities such as problem-solving would allow for the development of emerging leadership, group support for individual opinions, and
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opportunities to integrate members of various cliques.
One of the most distinguishable characteristics of the early
adolescent child is his/her search for identity.

The child's self-image is

emerging as "self-consciousness" at this time, developing from a response to
the adolescents' interpretation of how significant others see them.

"From

this perspective, our self-image becomes an interpersonal phenomenon, continually subject to modification and further development in response to our
3
.
·
·
·
perception
o f t h e qua 1 ity
o f our communication
encounters. ., o

In "Teaching Communication for Personal Growth" John Stewart stated:
To put it briefly, self development--the main business of the
adolescent learner--is primarily an interpersonal rather than an
intrapersonal process; communication is more important to the
process than is contemplation. As a result, there's a direct
relationship between quality of communication and quality of
life.. That fact has important implications for both the content
and the process of language arts teaching.31
He went on to say.
If becoming a person is an interpersonal job, then the talking,
listening, writing, and reading that we use to establish and
maintain those interpersonal contacts take on new meaning and
importance.. In other words, communication has an additional,
important function. Not only can it be instrumental (informing,
persuading), expressive (Damn! It's good to see you!"), or
consummatory ("Hallelujah!"), it is also person-building. And
that means that there's a direct relationship between the quality
of our communication and our development as.persons.32
Many children wish to improve their oral effectiveness by the time they
reach the secondary school.

According to Walter Labov, there were six stages

.
.
.
leading to the d evelopment o f adu1 t communication
norms. 33 I n the third
stage,
labeled "social perception," the early adolescents became aware of the social
significance of speech patterns, even though they had not yet used a variety
of social backgrounds, high school students were becoming sensitive to the
prestige factors associated with particular ways of speaking.

There was a
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growing need for the student to develop competence in social and audience
situations with respect to reception of oral communication.
The drive to achieve competence was another of Bruner's intrinsic
motives for learning.

"We get interested in what we get good at."

In

general, it is difficult to sustain interest in an activity unless one
achieves some degree of competence.

34

The student who suffers "stage-fright" in a public speaking course,
the employee who avoids a promotion because he distrusts his own
ability to handle increased responsibility, the writer who just
"can't get started" in his writing are all illustrations of the
impact of self-attitudes on communication. Much of the success
of self-confidence courses such as Dale Carnegie's can be attributed to the increase in self-confidence that such training gives
to its participants. The whole complex of variables that go
together to comprise the individual's personality are related to
the concept of self-attitude in communication.35
Bruner agreed there are competencies that are appropriate and activating
for different ages, sexes, or social classes.

But transcending these differ-

ences, the activity must have some meaningful structure, if it is beyond the
skills now possessed by the person, and be learned "by the exercise of effort." 36
Given adolescents who are struggling with the process of defining

them-

selves through their interaction with others calls for a shift in curriculum
focus and instructional approaches to facilitate their personal growth.

By

helping students gain control of their communication behavior, they would be
better able to present themselves to others.

Our goal in language arts

instruction should be the development of students' communication competence.

B.

Benefits of Oral Communication--to the Content Outcomes

Linguists recognized the primacy of oral language.

They contended that

spoken language was language in the truist sense of the term, and writing was

17

the symbolic representation of speech sounds.

They explained that people

communicated most of the tim~ through speaking and listening, and it was
through these channels that children first encountered language.

37

Perhaps

because of the linguists' stress on the primacy of speech, the importance of
oral language as a basis for communication skills received considerable
attention.
Only in the past twenty years has there been a real effort to discover
the relationship between speech and thought.

"Many psychologists have come

to believe that language in the form of internalized speech is a central
component of the thinking processes, with particular relevance for cognitive
development."

38

Vygotsky maintained that external speech (interpersonal communication)
turns thoughts into words.,

Inner speech ( intra personal communication),

on the other hand, turns speech into inward thought and becomes the internal
dialogue which Vygotsky believed neces$ary for generalizing, categorizing,
inferring, and problem-solving.

39

Or as Vygotsky put it himself:

Essentially the development of inner speech depends on outside
factors; the development of logic in the child, as Piaget's
studies have shown, is a direct function of his socialized
speech. The child's intellectual growth is contingent on his
mastering the social means of thought, that is, language.40

'
Gagrle and Smith (1962) studied the effects of verbalization on problem
solving and found that requiring individuals to verbalize produced a significant
difference between those groups who were required to verbalize and those who
were not.

"Our results indicate that requiring individuals to verbalize while

practicing the three-circle problem is a condition which is significantly
.
. problem so 1 ving
.
related to superior
per f ormance in
• • • .,41
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The vast amount of research concerning the acquisition of language and
the cognitive development of _children is not within the scope of this paper.
Let it suffice to say there is considerable evidence to support the interrelatedness of language and thought.

42

Because words give form to ideas, not only does thinking affect
language outpouring, but conversely language may affect thinking.
And because language and thinking are parts of the same whole,
classroom oral language activity builds both language and thinking
abilities. Specifically as children orally recall, relate,
describe, summarize, hypothesize, invent, judge, they are refining
their ability to think logically; simultaneously they are acquiring
the language patterns and vocabulary to communicate facts,
generalizations, descriptions, hypotheses, judgme~ts, and creative
ideas. In this respect, oral language time is a thinking time.43
The study of oral skills may also enhance and reinforce the learning of
other language arts.

Research has established a positive relationship between

the growth of oral skills and achievement in reading, writing, and listening.
The relationship between oral language skills and reading has been well
researched.

Esther Milner's investigation (1951) was devoted to the use of

language in the home and reading achievement at the first grade level.

She

found that high achieving readers came from a more enriched verbal environment
than thE': low-scoring children.

44

Ruth Strickland's study (1962) of children's oral language development
and reading achievement at the sixth grade level'revealed a.significant
relationship between the use of moveables and elements of subordination in
.
.
.
45
ora 1 1anguage an d ora 1 reading interpretation.
Walter Loban (1963), in a 13 year longitudinal study of 211 pupils,
found that children with high reading ability also had high speaking ability.
In addition, as the children got older, these abilities were reflected in
their writing skills..

Loban concluded, "Those superior in oral language in

kindergarten and grade one before they learned to read and write are the very

19

ones who excel in reading and writing by the time they are in grade six.
data show a positive relatio_nship of success among the language arts."

Our

46

Robert Ruddell (1965) examined the effect on reading comprehension of
patterns of language structure which occurred with high and low frequency in
children's oral language.

The comprehension scores were superior when the

patterns of language occurred with high frequency in the children's oral
language.

47

The research reviewed here suggested that ability in oral expression was
positively associated with skill in the development of· reading comprehension.
This relationship extended to written expression as was documented in the Loban
study.

Children who were above average in oral language usage were also rated

above average in writing.
Virgil Hughes (1953) concluded from his investigation of 332 fifth-grade
children that high achievement in any one of the language abilities examined
tended to be associated with above average achievement in the other areas
. d 48
stud 1.e.

Russell Stauffer and John Pikulski (1974) instituted an instructional
program in which oral expression was a key component.

First graders in this

language experience program had almost unlimited.opportunities to dictate,
hear, or reread stories they had created.
analyzed.

Later the children's stories were

"Significant improvement was found along all dimensions of oral

language usage evaluated."

49

In the opinion of Jane Blankenship and Sara Stelzner writing and speaking
were conceptually enriched and performance improved and more varied when both
were taught inthe same course.

As they stated:

20

Writing and speaking can be used to supplement each other because
they share at least two basic features: both use language as a
primary source of meaning; and both require students to deal with
certain essential rhetorical concepts and principles, such as
those having to do with thesis, support, definition, inference,
assumption, organization, and audience adaptation.SO
Teaching written composition and speaking together allows students a
wider application of the skills they learn; on the other hand, teaching
literature and speaking together allows a deeper appreciation of and feeling
for the literary experience..

According to Robert M. Post:

The oral approach to the teaching of high school literature is a
pleasant and helpful adjunct to the education of both those who
perform and those who listen., •.• Regardless of how the oral
approach is used in the junior or senior high school class,
literature presented in this manner will be re-created as living
experience for the student •. 51
When students incorporated literature with their talk and actions, it became
a social activity.

Also when students were encouraged to respond openly to

literature, their separation from the subject matter was reduced.
Research indicated that oral language development served as a basis for
the development of reading and writing achievement..

The child's ability to

comprehend written material through reading and to express himself/herself
through writing appeared to be directly related to capabilities in the speaking and listening phases of language development.,

"Understanding the con-

tribution of oral language to the development of other basic communication
skills is vital to the classroom teacher.

Such an understanding should better

enable the teacher to utilize the transfer potential present in the interrelatedness of all oral communication skills ....

52
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C.

Oral Communication and the-Integrated Curriculum

The communication process is learned primarily through communication.
A Student-Centered Language Arts Curriculum by James Moffett was one of the
earliest and is still one of the best attempts to build a complete process
curriculum.

Moffett suggested, "structuring English curriculum according to

the relations of speaker-listener-subject as the ultimate context within which
'
11y an d h o 1 1.s
· t'1.ca11y. •. • .. 53
a 11 our ot h er concerns may b e h andl e d f unc t 1.ona
This thesis, proposed and advanced by James Moffett in Drama: What Is Happening,
contends that "drama and speech are central to a language curriculum not
peripheral.. They are base and essence, not specialties..

I see drama as the

matrix of all language activities, subsuming speech and engendering the
varieties of writing and reading."

His thesis rested on the assumption that

dramatic interaction--doing things verbally in situations with other people-was the primary vehicle for developing thought and language.

Moffett believed

that a person learns language, literature, and composition in a "coherent way
by participating in the experience of creating discourse ....

54

The process orientation has led to a new view of how humans function in
relation to communication •.

Viewed as functionin~ to create and maintain some

relationship among the interactants, communication could include a variety of
human relationships in a number of settings •.

In 1976 the Speech Communication

Association completed an extensive research project to determine the nature of
functional communication competencies.

As a result, the following five

functions of communication were identified and categorized:

22

Controlling These are acts in which the participants'
dominant purpose is to control behavior. These acts include
behaviors such as commanding, offering, suggesting, permitting,
threatening, warning, prohibiting, contracting, refusing, bargaining, rejecting, acknowledging, justifying, persuading, and
arguing.
Feeling These are acts in which the participants' dominant
purpose is to express feelings and attitudes as an affective
response •. These acts tend to be spontaneous and are manifested
because of the satisfactions they carry for the participants •.
Behaviors such as exclaiming, expressing a state or·an attitude,
taunting, commiserating, tale-telling, and blaming are included
here •.
Informing These are acts in which the participants' purpose
is to offer or seek information. These acts include behaviors
such as stating pieces of information, questioning, answering,
justifying, naming, pointing out an object, demonstrating, explaining, and acknowledging.•,
Ritualizing These are acts that serve primarily to maintain
social relationships and to facilitate social interaction. Such
acts include greeting, taking leave, participating in verbal
games (pat-a-cake), reciting, taking turns in conversations,
participating in culturally appropriate speech modes (e.g •.
shucking, jibing, playing the dozens), and demonstrating culturally
appropriate amenities •.
Imagining These are acts that cast the participants in
imaginary situations •. These acts include creative behaviors
such as role-playing, fantisizing, speculating, dramatizing,
theorizing, and storytelling.55
Communication competence "refers to a person's knowledge of how to use
1156
.
1yin
. a 11 k"ins
d o f communication
·
·
·
·
1 anguage appropriate
situations.

The SCA

researchers identified four communication competencies basic to each of the
above five functions:
(1) the exercise of competence depends upon an available
repertoire of experiences; (2) it requires that the individual
make critical choices from that repertoire; (3) it is revealed
when suitable behaviors are brought to bear in performing
desired tasks; and (4) it is sustained when individuals are
able to evaluate their performance behaviors objectively-thereby enriching their repertoires of experiences •. 57
These features were also considered in terms of the communication development
of students.
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Repertoire_of Experience To be flexible communicators, children
must be capable of performing a wide range of communication acts
required by their social environment. As children grow in
experience, they acquire a number of communication strategies that
may be used to accomplish these various acts.
Selecting Strategies Taking into consideration the relevant
characteristics of the communication context--participants,
topic, task, setting, and preceding events--children select
from their repertoire of strategies those which they perceive
to be the most appropriate for the specific situation at a
given moment in time. Implicit in the selection process are
criteria that help children decide how to act in communication
situations.Implementing Strategies Having determined a strategy to use
in a given communication context, children must be willing to
carry that strategy into action., Through implementation,
children experience themselves using verbal and nonverbal
behaviors designed to accomplish a given intent •.
Evaluating Performances.Having performed a communication act,
children must evaluate their communication behavior in terms
of its appropriateness to the communication context and its
interpersonal effectiveness--satisfaction to the child and to
others., As one grows in competence, one makes informed judgments
about one• s own communication., These judgments influence the
strategic choices that are made and the implementation that
occurs in sustaining the communication act and, ultimately,
contribute to the repertoire of experiences that provide the
broad base for future communication encounters.58
The process of communication competence does not have four steps in ordered
sequence; all of these aspects are operating in any given moment of
communication-.,

Also, "Whether students are seventh graders or seniors in

high school, they perform all five communication functions.

The difference in

age is not in the presence or absence of these functional abilities, but in
the levels of sophistication with which they employ communication acts.11

59

The nature of oral communication competence is expected to have a major
impact on the teaching of English in the 80's, changing the focus of the
curriculum and the methods of instruction.

Some of the expected changes

include: (1) an increased emphasis on informal student talk as a vehicle of
learning; (2) the simultaneous development of both oral and written

24

communication competence; and (3) an instructional approach that emphasizes
60
.
. 1 1 earning
.
·
·
experientia
o f communication
processes.

The process-oriented perspective of language arts instruction also continues to gain acceptance as present trends in the teaching of English tend to
support it.,
instruction.

Guth identified four major movements currently affecting English
First was the study of linguistics, and its effect on the

teaching of grammar.

Second was the effort to modify the traditional attitude

toward usage from right or wrong to standard or nonstandard •.

Third was the

study of semantics and its emphasis on the responsible use of language in
everyday life..

Fourth, there was a shift in the study of literature which

centers greater attention on textual analysis (response-centered view) but with
regard for the wholeness of the literary object.

61

According to Roger w•. Shuy:
We were enmeshed in language forms not in language functions.
What we have learned in the past few years is that how people
use language to get things done is a higher order skill or
competence than is their simple mastery of isolated decontextualized langua{?e forms., How learners acquire this ability to
use language to get things done appears to be the major but
unrecognized basis of the evaluation of language ability.62
Shuy went on to say •.•.• "Perhaps the major difference in.~ perspective brought
about by the research of recent years, however, is the attempt to recapture
the natural direction of language learning, in spoken language as well as
literacy, in a ho:istic manner.
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The integrated, holistic approach has been reinforced in a recent
document, the Essentials of Education, endorsed by a large number of
educational and administrative organizations.
stated:

The Essentials of Education
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The interdependence of skills and content is the central concept of
the essentials of education. Skills and abilities do not grow in
isolation from content •. In all subjects, students develop skills in
using language and other symbol systems; they develop the ability to
reason; they undergo experiences that lead to emotional and social
maturity. Students master these skills and abilities through observing,
listening, reading, talking, and writing about science, mathematics,
history, and the social sciences, the arts"ruict other aspects of our
intellectual, social and cultural heritage. As they learn about their
world and its heritage they necessarily deepen their skills in language
and reasoning and acquire the basis for emotional, aesthetic and
social growth •. 64
In turn the Iowa State Department of Public Instruction has composed a
framework for the integration of language arts instruction.

The philosophy

behind the framework was as follows:
In shaping the language arts curriculum we have attempted a
blending of elements, as shown by the diagram on the cover. (see
Figure 1.)
view the language arts as an integrated program
involving two interactive processes of composing through speaking,
writing, and visual expression and comprehending through listening,
reading, viewing/observing.65

We

In another section of the paper, entitled "Language as a Process, Not a
Subject," a further explanation was given.
Effective language instruction concentrates on activities leading
students to an awareness of what language is, what it can do to us
and what it can do for us, rather than on isolated drills in grammar,
punctuation, spelling, and usage. This recommended shift of focus
does not mean that skills are ignored. It simply means they are
taught in meaningful contexts that relate the task to a specific
concept. Language learning comes from being involved, not from being
told. Students gain techniques and understandings making them
responsible users and critical interpreters of language.66
The emphasis in instruction at the present time is on language as a
developing process within an integrated content.

In addition, the total,

balanced program should realize the importance of all facets of communication.
Oral activities, whether utilized as instruments for learning or legitimate
objects of instruction, should be recognized for the important function of
speech in the process of thinking and learning, in the acquisition of other
language skills, and in the personal and social adjustment of the individual
to the environment.
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III.

An Oral Communications Program
for the Language Arts

A.

Rationale

A child's ability to order thoughts and express them clearly, and to

understand, evaluate, and appreciate what is heard from others, can be developed
and expanded through instruction •.
to foster this development.

The task of oral communication education is

Because of its pervasive use and important functions,

speech communication must be considered an important part of the English
language arts.

This program is not an attempt to design a comprehensive oral

communications curriculum, but rather to develop more completely the oral
component

in the teaching of language arts, which has so often been neglected.

The aim of this chapter is to provide practical suggestions for the teacher who
wishes to include speech as part of his or her language arts or English courses.
Its focus is on selected oral communication concepts and skills and how they can
be taught at the intermediate level.

Methods and activities for incorporating

speech instruction into the traditional language arts curricula is also
suggested.

It is an attempt to describe, rather than prescribe, how oral

communication can be taught in language arts classes.

It is based on teaching

the concepts of communication as a process and developing skills in a variety
of oral communication situations.
According to Ellen Ritter, when teaching oral communications, the English
or language arts-teacher is guided by two principles.

First, children must

feel free to talk before they can develop and improve their skills.

Second,

speech instruction must be related to the study of other language arts and not
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treated as an isolated departure from the ".normal" subject matter.

Ritter

feels, "The aim should be to bring students to a realization that an interest
and feeling for one of these areas implies a regard for the others."

1

The proposed program for improvement of instruction of the language arts
at the intermediate level is communication-oriented with oral communication as
the means of instruction.

This new alternative design addresses three facets:

(1) functions of communication, (2) audience context, and (3) integration of the
language arts.
literacy.

A well balanced program provides instruction in oracy and

This curriculum has been designed to appeal to the interests and

levels of ability of early adolescents.
and active involvement.

It provides for student interaction

There is an attempt to increase students' use of

language as a communication tool and maximize the development of vital
communication skills.

The activities involve students in creating and

receiving messages in various modes, for various purposes, and for varied
audiences.

The goal of the curriculum is to help learners thin~, listen,

speak, read, and write to expand their verbal and cognitive capacities to
their fullest potential.
Andrew Wilkinson describes the process concerning teachers of English in
three words, "verbalization of experience •. "
One $tarts with the verbalization of experience, that is one starts
with producing language, and of course we call this production.
Now the way we produce language is twofold--by speaking it and by
writing it., And then we come to consider the other aspect--the
reception of language. We receive it by reading and we receive it
by listening. Reading and writing are the skills of literacy. When
you look at speaking and listening, however, we find that we have
hitherto had no word in which to make a description of those two skills.2
Wilkinson identifies the term "oracy" to encompass speaking and listening.
He continues:
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The point being that it (oracy) is a word which enables one to
think about the importance of these skills of speaking and
listening; and these skills are, of course, not only important
but fundamental.. Our communication is most of the time through
speaking and listening, and very little of the time through reading
and writing, and the less able our children are, the more this is
true and will ever be true.. Psychologists have led us to see how
fundamental the spoken language is to the development, not only
of the human ability to speak, not only to the human ability to
communicate, but the human ability to develop fully a personality,
and to develop cognitively •. 3
A total communications program recognizes the important function of
speech in the acquisition of the secondary skills

of reading and writing,

in the process of thinking and learning, and in the personal and social
adjustment of the individual to his environment •.

B.

Principles

Speech as a method and speech as an object of instruction can become as
one, or at least they can become complementary within a given subject field.
This is especially true in the language arts area.

In many schools the

language arts program assumes responsibility for basic instruction in speaking
and listening as well as integrated instruction in these skills.

Certainly

there are valid reasons for combining the teaching of the communicative arts
in some type of unified program.,

All involve the common element of language;

all are concerned with improving communication •.
are receptive, interpretive functions •.

Both listening and reading

Speaking and writing are coordinate,

.
f unctions.
.
4
expressive
As Andrew Wilkinson attests:
We should teach speech in the way that we learn speech, and this is
not by having speech lessons separated from English lessons, it's not
by having drama lessons separated from English lessons, it's not by
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having elocution lessons separated from English lessons ••.•
What we are concerned with is a certain quality of
language which consists of putting one word of our own,
next to another word of our own, next to another word of
our own, and so on in the creative utterance which we are
all using all the time while we are speaking.. So it follows
that we must start with the situation •. The task of any
teacher of English, and this applies to literacy as well as
oracy, is the creation of situations in which language is
the natural outcome •. s
Wilkinson believes in switching the emphasis in English teaching to the
centrality of experience so that skills emerge in the process of verbalizing
the experience •.
According to James Moffett, the most effective and best motivated learning
process is trial and error.

The trials are roughly sequenced to provide a

cumulative experience, and through feedback and evaluation, the errors are
turned to maximum advantage •.

This means the teacher selects the trials or

situations for the speaking, reading, and writing assignments and sets in
motion c~assroom processes which allow each student to act verbally and to
receive a reaction to what he/she has done..

"This is an action-response model

of learning; the student speaks, writes, or reads and others respond to his
. .

.

.

statement, composition, or interpretation.

.,6

What a student needs most of all is to perceive how he is
using language and how he might use it •. What this requires
is awareness, not information. The student will be aided by
practical perceptions about what he and others are doing when
they speak and write, not generalizations about what people
regularly do with language or formulated advice about what they
ought to do with it •.7
Moffett goes on to say:
Emphasis is an
production and
goals here are
ones; the main

active output by the learners, on their speech
their response to others'· productions. The
not substantially different from conventional
departure is in the means •. 8
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Support for this approach is found in Nelson and LaRusso's textbook
Oral Communication

1£ ~

Secondary Schools.

Their chief interest "lies in

the improvement of teaching and learning by focusing attention on speaking
and listening as a means of pupil development and instruments of learning."

9

Communication is at once the tool and the end of learning.
More than a simple acquisition of information, learning is the
process of placing the information in dynamic relationship with
other knowledge. In the last analysis, only through the alchemy
of oral communication (personal and public) do informational
bits become motivational patterns.10
How can an English teacher find a more effective approach for integrating
the content and skills necessary in learning the language arts?
Ruth E. French, "

According to

allow speech to motivate, enrich, and strengthen the

training in the other language arts."11
The movement from talk and drama to writing and reading is exactly the
opposite movement from what usually happens in our schools.

Reading and writing

nearly always precede real talk and dram~, even though the latter are the more
natural language activities and closer to the students' outside lives and
experiences.

"In reversing the order of the movement, we are trying to come

closer to an organic sequence of growth th-.:·ough language."

12

What do teachers want or expect students to achieve through an increased
emphasis on spoken language and a closer link between talking and other
activities in English lessons?

First, they want to increase each student's

linguistic and intellectual fluency.

They want students to be able to

express their experiences, thoughts, opinions, and feelings in a given
situation.

They want this increased fluency to contribute to an increased

feeling of self-confidence in verbal-intellectual activities and a sense of
.
.
13
self-direction in
future l earning.
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Speech activities in the English program encourage students'.
growth and social competence by increasing their general facility
with an understanding of language. Such activities generally
are not intended to develop skills in formal public speaking or
acting. Although particular objectives and priorities differ,
most advocates of increased student talk hope to improve
communication, to encourage self-expression, to increase
understanding and appreciation of spoken language and its effects,
or to make the classroom a livelier and more profitable learning
environment.14
Realistically English teachers have been and will continue to be involved
in teaching oral communications, either as an essential strand of the content
of their subject or as a means of teaching other integral parts of the
language arts, including written composition, literature, and language.

To

better enable instructors to formulate objectives and prepare activities, the
oral component of the communications program presented here is based on the
principles listed by the Speech Communication Association in "Standards for
Effective Oral Communication Programs."
1. Oral communication behaviors of students can be improved
through direct instruction.
2. Oral communication instruction emphasizes the interactive
nature of speaking and listening.
3. Oral communication instruction addresses the everyday
communication needs of students and includes emphasis on the
classroom as a practical communication environment.
4. There is a wide range of communication competence among
speakers of the same language.
5. Communication competence is not dependent upon use of a
particular form of language.
6. A primary goal of oral communication instruction is to
increase the students' repertoire and use of effective speaking
and listening behaviors.
7. Oral communication programs provide instruction based on a
coordinated developmental continuum of skills.
8. Oral communication skills can be enhanced by using parents,
supportive personnel, and appropriate instructional technology.15
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C.

Objectives

During 1977-78 the Speech Communication Association's Educational
Policies Board established a task force which recommended speaking and
listening competencies for high school students.

The task force emphasized

three criteria when recommending the speaking and listening skills necessary
for high school graduation.
1) The skill must be functional, needed by adults to achieve
typical purposes in adult life. The purposes for which adults
use speaking and listening skills are: Occupational: obtaining a
job, learning job requirements, and performing job tasks
adequately; Citizenship: the ability to understand, discuss, and
evaluate laws, governmental policy and the views of other
citizens, and to express viewpoints; Maintenance: forming and
preserving social relationships, managing personal finances,
performing consumer tasks, gaining and preserving health, avoiding
injury, and participating in family life and child rearing.
2) The skill must be educational, appropriate for development by
instruction in the schools.
3) The skill must be general, needed by graduates from all regions
of the United States, from all cultural and economic origins, and
with all career and life goals.16
The competencies as provided by the SCA guidelines are listed below:
I.

II.

III.

Communication Codes. This set of skills deals with minimal
abilities in speaking and understanding spoken English and
using nonverbal signs.
A. Listen effectively to spoken English.
B. Use words, pronunciation, and grammar appropriate
for situation.
C. Use nonverbal signs appropriate for situation.
D. Use voice effectively.
Oral Message Evaluation. This set of skills involves the
use of standards of appraisal to make judgments about oral
messages or their effects.
A. Identify main ideas in messages.
B. Distinguish facts from opinions.
C. Distinguish between informative and persuasive messages.
D. Recognize when another does not understand your message.
Basic Speech Communication Skills. This set of skills deals
with the process of selecting message elements and arranging
them to produce spoken messages.
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IV.

A.. Express ideas clearly and concisely.
B. Express and defend with evidence your point of view.
C. Organize (order) messages so that others can understand them.
D. Ask questions to obtain information.
E. Answer questions effectively.
F. Give concise and accurate directions.
G. Summarize messages.
Human Relations. This set of skills is used for building and
maintaining personal relationships and for resolving conflict.
A. Describe another's viewpoint.
B. Describe differences in opinion.
C. Express feelings to others.
D. Perform social rituals.17

The SCA recommends that these guidelines be used to develop curricula or to
modify existing curricula.

The specific competencies form the basis for

assessment and serve in the development of appropriate assessment procedures.

D.

Scope and Sequence

The intermediate school years (11-14) are a critical period in the
maturation process.

At this age, young people become deeply concerned with

peer group relationships..
mirrored to them by others.

They are 'acutely aware of their self-image as
They exhibit diverse physical, mental, and emotional

development and a wide range of at,ilities and interests.

These young adults are

.
· ·
·
d lB
curious
a bou t wht
a th e wor ld h as too ff er th em, an d th ey are activity
oriente.
The junior high school student may learn about the process of
oral communication by examining its elements. Communication
terminology should be defined and related to a simple graphic
model of the process. This approach helps students visualize
and grasp the concept of interaction. Of course, ample opportunities for students to express and observe interaction should also
be provided.19
An adaptable definition is offered by the SCA in its standards for
communication programs.

"Oral Communication:

the process of interacting

.
.
" 2 0 Accor d.ing to
. a variety
.
t h roug h heard an d spo k en messages in
of situations.
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the SCA, effective oral communication is a learned behavior, involving the
following processes:
1. Speaking in a variety of educational and social situations:
Speaking involves, but is not limited to, arranging and producing
messages through the use of voice, articulation, vocabulary,
syntax, and non-verbal cues (e.g., gesture, facial expression,
vocal cues) appropriate to the speaker and listeners.
2. Listening in a variety of educational and social situations:
Listening involves, but is not limited to, hearing, perceiving,
discriminating, interpreting, synthesizing, evaluating,
organizing, and remembering information from verbal and nonverbal messages.21
The definition can be clarified by studying some diagrams that illustrate
the communication process.

One way of visualizing the communication process

is with a speaker-encoder, listener-decoder, and message division.

In a

rather simple model of communication (Figure 2 •.) another facet is added-feedback, which is any verbal or nonverbal behavior that may alter the output
of the speaker.

Another aspect of the communication process illustrated by

the model is the concept of noise.,

Noise means anything that interferes with

the communication; noise can be psychological, physiological, and social, as
. l 22
we 11 asp hysica.
Figure 2

Communication Model

NOI S E

Speakeri---------~
Messa e Channel
Feedback

Listener
Decoder
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In relationship to organizi,ng

a variety of communication_ situations,

Jerome Bruner believes, "The best way to create interest in a subject is to
render it worth knowing, which means to make the knowledge gained usable in
one's thinking beyond the situation in which the learning has occurred.It

If

teachers are to enable students "to learn how to learn," educators must understand the structure of the field of knowledge.

Bruner asserts, "The curriculum

of a subject should be determined by the most fundamental understanding that can
be achieved of the underlying principles that give structure to that subject."

23

Such a structure, suggested by this scheme for oral communications, has three
basic tenets: (1) Students must have ample opportunities to participate in
communication situations in all five functions. (2) The success of the students'
performance must relate to his/her ability to select, implement, and evaluate
from"his/her repertoire. (3) Each planned communication act should follow a
sequence as illustrated in Figure 3 below •.
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Figure 3
Oral Communication Schema
Situations

Refiisters

Functions

Comeetencies

Dyad
Small group
Large group
Public/Mass

informal

controlling
informing
feeling
imagining
ritualizing

repertoire
selection
implementation
evaluation

l

formal

Bruner also believes the shaping of learning episodes for children is
central to an understanding of how one arranges a curriculum.

Bruner defines

his concept of the "spiral curriculum" in this way:
If one respects the ways of thought of the growing child, if one
is courteous enough to translate material into his logical forms
and challenging enough to tempt him to advance, then it is possible
to introduce him at an early age to the ideas and styles that in
later life make an educated man.25
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Based on Bruner's hypothesis, "that any subject can be taught to any child
in some honest form," the communications program is conceived developmentally •.
As the maturing child confronts increasingly complex communicative
tasks, the curriculum draws attention to comparably sophisticated
communicative tools and procedures by which these tasks may be
carried out. In this way a child's repertoire of resources and
his sensitivity to communicative options are thought to grow as
his social needs grow and his maturation allows him to understand.26
Therefore, students need to advance from level to level of understanding of
various speaking situations they may have already experienced and to gradually
refine their maturing capacity to cope with increasingly demanding occasions •.
James Moffett also discusses what can make a communications program,
similar to the one proposed here, viable.
What can make this possible is a classroom array of materials and
activities that are themselves wholes--that is, complete acts for
common language motives.. Second, each learner sequences these
activities and materials differently according to the interplay
of forces acting in and on him as he or she goes about evolving
his/her own knowledge structures. So what this program does is
set up such a power field that virtually anything that happens in
it produces language-learning •.27
Such a field for oral communications is depicted in the following matrix
(see Figure 4 •. ), and a chart is included (see Figure

s •. )

to aid instruction

with regard to sequence and variety of speaking-listening situations.

The

matrix depicts the complexity of variables operating in any communication
'

situation, and it enables teachers and students to isolate these variables and
concentrate efforts for further instruction and learning.

Each cell coalesces

a competency, a function, and a context within which the communication may occur.
The communication matrix provides a systematic way of exposing students to a
range of speaking situations, functions, and competencies.

The chart, which

follows the cube, serves as a device for planning a variety of oral activities
throughout a course of study •.

Figure 4

Repertoire

Selecting

im�1emer.tir.q
Evaluating

TYPCS

FUNCTIONS
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Mary Jo Erickson and Harold MacDermot, � Suggested Model for Developing�
K�lL� Communication Program (Minnesota: n.p.,, Jan.- 1981), p •. 21

{ERIC ED 214 192) •.
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E.

Activities

The remainder of the program's design is devoted to suggested learning
activities and evaluation procedures •.

This material can hopefully stimulate

language arts teachers to create their own effective and interesting activities.
Since oral language is, in effect, the base on which you build,
it must be an important consideration in program planning. The
classroom teacher has the double task of assessing the oral
language development of students and for providing needed skill
development activities. If your students have the prerequisite
listening and speaking skills, you can base your language arts
curriculum on these skills.. On the other hand, if your students
do not have this basic background, more emphasis will need to be
placed on developing it.28
In 1968, participants in the Anglo American Seminar for the Teaching and
Learning of English formulated the following guidelines for the use of
dramatic and oral activities in the classroom, recommending:
1) The centrality of pupil's exploring, extending, and shaping
experiences in the classroom.
2) The urgency of developing classroom approaches stressing the
vital, creative, dramatic involvement of young people in language
experiences.
3) The iffiportance of directing more attention to speaking and
listening for pupils at all levels, particularly in those
experiences which involve vigorous interaction among children •.
4) The wisdom of providing young people of all levels with
significant opportunities for the creative use of language-creative dramatics, imaginative writing, improvisation, role
playing, and similar activities.29
It is essential to remember only w.hen activities are wisely selected and
competently guided may they be expected to contribute in a positive way to
learning •.

The versatility and adaptability of speech activities make them a

particularly valuable tool or method for instruction.,

The proper use of speech

in the classroom starts with the intelligent selection of speech forms.
criteria is considered in selecting a particular speech form for use in
teaching the elements of language arts?

What
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Obviously the teacher's first consideration in the selection of an
instructional procedure should be its relevance to and usefulness
for achieving one or more of the lesson, unit, or course objectives •.
The problem, therefore, is 'one of prescription.. •. •. The following
guidelines are offered as useful criteria for selecting a speech
form for use in the general classroom: (1) potentials for dealing
effectively with the communication problems and needs of youth,
(2) amount of available time, (3) specific nature of the topic or
problem under immediate consideration, and (4) reciprocal relation
of the particular subject matter and speech form.30
Teachers need to examine how the four criteria, the learner, time, content, and
the characteristics of the speech form, influence the choice of activity.
is important to start at the learner's point of development.

It

The teacher must

determine the nature and extent of prior speech instruction and experience of
students.,

Also he or she must note those students who display qualities of

leadership or reticence and ascertain the cohesiveness and social sophistication
of t;he group..

The amount of time set aside for a speech activity is dependent

on the value of the activity as a medium of learning..

Speech activities are

time consuming, and the teacher needs to select those activities which achieve
the greatest benefits in the time permitted.

Also wise selection of a speech

activity must include a careful assessment of the objectives of the particular
learning situation.

Finally, to discover the reciprocal relationship between

speech forms and the other language arts, the teacher must determine which speech
I

form by nature best complements and illuminates the content to be learned.
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Prescriptive selection of speech forms as media for classroom
instruction and learning is the first important step in securing
their wise use., Implicit in making wise choices is a knowledge of
the nature and instructional potential of the several speech forms.32
In the most direct application, a verbal program exists in the communication options provided for the student •.

These options include conversation,

interviewing, group problem-solving, role playing, creative dramatics, monologues,_
question and answer sessions, interpretive reading, and oral reporting.
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Each of the communication options has a place in every subjectmatter area.. Each can be equally acceptable as a vehicle for student
participation., Each repre~ents a way in which the student can
acquire, interpret, and project subject matter as it pertains to his
perception of social reality.33
Taking the categories of oral work such as discussion, drama, interpretation, and public speaking, what are the characteristics and contributions
of each type?
First, Grace E •. Lee addresses the benefits of small group speech forms to
verbal-intellectual fluency:
Linguistic settings such as conversation and group or panel
discussions provide students with opportunities to speak from
personal experience and to listen, comprehend, analyse, and
synthesize information rapidly and to react to what has been
said thoughtfully and responsibly.,34
James Moffett, also, advocates group discussion:
Group discussion is a fundamental activity that should be a
staple learning process from kindergarten through college.. It
is an activity to be learned both for its own sake and for the sake
of learning other things by means of it... It is a major source of
that discourse which the student will transform internally into
thought. To do and be these things, it must become a highly
wrought tool considerably different from what generally passes in
schools today for "class discussion •. "35
The general acceptance of discussion as a basic procedure can be easily
supporte.d..,First, research has established its value as a superior method of
learning, particularly when applied to a problem-solving situation..

Second,

discussion is recognized as a. basic method of democracy and an invaluable tool
for the business world.,

Several of the educational values of experience in

discussion are its contributions to creative thing, to motivation, and to
developing group spirit and cooperation as well as its value for dealing with
emotional adjustment problems of young adolescents.,

Also discussion plays an

important role in securing transfer and application of learning beyond the
limits of the classroom.•.
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Therefore, teachers must design effective opportunities for small groups
of two or more students to carry on dialogues, interviews, and conversations.Using various techniques such as the fishbowl, buzz sessions, problem-solving
discussions, and panels allow students to respond to and learn from each other •.
They also reduce the fear of adverse reactions from their peers because small
groups are less threatening.,
Furthermore, James Moffett held the belief that "talk" leads directly
into drama •.
Task-orientated or problem-centered talk turns naturally on to
psychological, moral, and literary issues.- Or conversely, a
discussion taking off from a different point, such as direct
considerations of psychological and moral issues or difficulties
with a piece of literature, can turn toward improvisations for
exemplification and clarification.. Improvisations should be
thought of as a learning process that can be exploited for many
discursive purposes •. 37
Moffett implies a need for educators to recognize the amount of positive
transfer from drama training to actual living •.

In a program including drama,

students are guided to experience human relationships in various situations
that they are likely to encounter in real life-.,

Another factor in the transfer

of training from drama to real life is the emphasis placed in drama on problemsolving •.

The problems children face in learning drama are problems of human

interaction and struggle for adjustment..

"Dramatization has great potential

for developing appreciation and understanding of human nature and deeper insight into the nature and resolution of human problems •. "
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This potential for

touching the thoughts and feelings of students by gaining their attention and
encouraging their participation makes dramatization a valuable method of
teaching and learning.,
In addition Grace Lee states, "Dramatic activities such as movement, mime,
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improvisation, charades, role-playing, and simulation develop body awareness
along with speech and movement in integrated expression.• ,"
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Readers' theater provides a connection between drama and interpretation.,
Oral interpretation is sometimes referred to as oral reading, reading aloud,
or audience reading..

The form has several variations, including choral speak-

ing, readers' theater, chamber theater, and storytelling.•.

As an alternative

for learning and teaching, oral interpretive reading can perform a number of
useful functions •.

First and foremost is its use in teaching and experiencing

literature.•, The oral reader suggests his or her understandings of a piece of
literature in such a manner that the listener may share in the re-creative
experience..

The result, of course, is the communication of the intellectual
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,As Grace E~ Lee states:
Reading out loud to an audi~nce or with the use of records and
tapes provide opportunities for students to become responsible
listeners• and consumers by developing concepts and promoting
critical thinking abilities,., Stories, poems, and other literary
works can be used to share experiences or interpret what one has
read or heard; interpretation also increases self-awareness in
students through analysis of characters and situations in what
was read.•,41
,
She also has some thoughts on the use of storytelling:
One of the most exciting spontaneous speech activities children
of all ages enjoy is the telling of tall tales... Here, one',s
imagination and secret desires can soar beyond traditional
boundaries, and the exercise of fantasy balance out the ordinary
and mundane of everyday existence,.-42
"Oral reading can be a source of delightful entertainment, a means of
conveying information, and an aid to personal development and life enrichment.,
All of these ends may be served when oral reading is approached as an instrument
of instruction and learning •. 1143
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Although many question whether public speaking is the most effective means
of teaching speech fundamentals, it is a predominant speech form..

Public

speaking has occupied the central position in formal speech education, but it
can also play an important role in the general classroom, whether as lecture,
report, explanation, or demonstration •.

When constructively and carefully

adapted and guided, this speech form, along with discussion, dramatics, and
.
.
.
.
.
44
ora 1 rea d ing,
can a 1 so serve as an e ff ective
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As with other speech forms, the short talk shares many of the values
already attributed to oral communication •.

In addition, guided experience with

the short talk can promote the growth of independent study, individual responsibility, and self-confidence.,

It can also help students develop the ability to

think clearly and logically and can increase their skills in research, organization, support, and summarizing.•. The short talk is useful whenever the learning
situation calls for conveying significant information, enriching the content
of the lessons, providing variety to classroom procedures, and giving
·

guided experience in this major speech form,.,
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Grace E., Lee indicates, "When speaking to inform, to entertain, or to
persuade, students develop the ability to elicit from the audience the
desired response..
occasion.,1146

This involves audience analysis, and identification of

She also includes debate, which requires careful study of all

sides of an issue and planning the strategies of an argument.,

"Thoughtfulness

in framing arguments generates verbal skills, writing ability and research
techniques which can be added to a student's cognitive and linquistic storehouse •. 1147
For the teacher who knows what oral language activities are available
and is sensitive to speaking situations, finding an abundance of opportunities
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for productive oral work is no problem.,

However, the English teacher who is

new to the classroom or feels insecure when dealing with oral work, will find
it important to relate speech activities and subject matter in obvious ways
then the activities become interesting diversions which improve class climate
while stimulating learning-..

The following list of sample activities are

related to language study, literature, or composition.

As a teacher becomes

aware of the learning potential in oral activities, he/she will recognize how
they produce material for further instruction and how student involvement
yields linguistic growth and understanding •.
Language:
1.,

Role play various points of view using the language appropriate to the

audience and situation.,

For example, the teacher can compose a simple state-

ment or paragraph and have students read it in different ways:

as a love note,

a police report, a sports announcement, or a radio commercial.,
2 •.

Students can discuss and/or role play difficult speech situations

such as talking to someone who has just had a death in the family or to a
policeman who stopped someone for speeding or to an employer who is interviewing
people for a job.
3.-

Examine the difference in vocabulary, grammar, and pronunciation of

various dialects~
4.,

When practicing word usage skills, have students question and respond

to each other for speech and ear training., (This is sometimes called a "round
robin.,")

s..

In the form of a game or contest, award points for using more complex

sentence forms or increasing vocabulary.•,
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6-.,

To improve punctuation have students transcribe an oral dialogue,

which they role play, into written conversation,.,
7.• ,

Play charades with cliche's instead of titles,.,

a.•,

Make a slang dictionary as a class or in small groups.,

Literature:
1.,

Role play a situation in the students'; experience that is similar to

the situation of the characters in the literature being studied •.
2,.,

Act out plays or scenes aloud in class (including Shakespeare)

for more student involvement •.
3.

Present a short story or cutting of a novel in readers': theatre style

to better understand the characters and plot •.
4.

Present individual interpretations of poetry or cuttings from prose.,

S.,

Analyze a short story or discuss its theme in small groups.,

6-..

Take a character to court and hold a mock trial.,

7 .,

Give a group of students a fable to read, discuss, and state the moral .•.

8.,

"Modernize" the telling of a familiar fairy tale or myth to better

understand satire (or write a parody) .• ,
Composition:
1...

As a prewriting exercise, students brains,torm or hold a buzz session

for ideas on writing topics •.
2.,

Students form a discussion group on a controversial issue and then

write an essay •.
3.,

Using the fishbowl technique, the inner circle of students creates a

continuing story with assistance from those in the outer circle •.
4.• ,

In dyads, sitting back-to-back, students explain how to draw a simple

geometric design to each other •.
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s.. In small groups students compose a story from a starter sentence,
picture, or film and share it with the class,.,
6.,

As a post-writing exercise in dyads or small groups, students proofread

and critique each other',s written work.,
7,.,

In small groups students share their stories aloud and choose the best

one to be read to the entire class,,
8.-

Students can also dramatize and then record a short skit or play.,

The use of speech forms in the classroom requires adequate preparation and
the ability to employ guidelines for the selection of activities,.,
some guidelines used in preparing and selecting oral activities?

What are
Below are

some questions one can ask about an activity that is to be used for developing
communication competence-.,

The more positively the questions can be answered,

the'more effective the activity will be in developing the students';
communication competence,.,
Repertoire.. Does the ACTIVITY provide an opportunity for the
students to observe a range of communication behaviors (acts)
relevant to the objective of the activity?
Selection., Does the ACTIVITY provide an opportunity for the
students to select behaviors they judge as appropriate for the
situation?
Does the DISCUSSION/FOLLOW:-UP ,P.elp. ~he students understand why
the behaviors were selected and why other behaviors were not
selected? That is, do the questions help the students identify
how such factors of the communication setting as the participants,
the setting, the topic, and the goal of the message influence the
choice of behavior?
Implementation., Does the ACTIVITY provide an opportunity for the
students to implement the behaviors they have selected?
Does the DISCUSSION/FOLLOW-UP provide the students with an
opportunity and encourage them to implement their selected
behaviors?
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Evaluation •. Does the ACTIVITY provide a sufficient basis for the
students to make sound judgments about the effectiveness of their
communication behavior?
Does the DISCUSSION/FOLLOW-UP provide the students with an
opportunity to objectively evaluate their behavior, including
the appropriateness of their criteria for selection and the
effectiveness of their implementation?48
The foregoing questions suggest that the best activity is usually that which
enables at least several, if not all, of the students to perform behaviors
relevant to the objective of the activity.,

However, this does not eliminate

activities in which the students merely observe others (e.•,g.•,, modeling, film,
video-tape, etc.)..

On the contrary, these kinds of activities can be very
'

useful for expanding the students-•, understanding of criteria for selecting and
implementing certain behaviors, especially behaviors which may be threatening
to the student,.,
Barbara s •. Wood has designed some sample activities especially developed
for the intermediate level and based on the functions and competencies of oral
communication, utilizing the guidelines suggested above •.

Regardless of whether

an example activity or one created by the teacher is used, the activity must
have a specific communication objective, must focus on specific oral communication skills, must provide the teacher with an opportunity to observe and evaluate
the appropriate skill behavior, and must be understood by the students as being
an activity involving communication competence •.
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F.

Evaluation

Evaluation and criticism are basic to instruction.

When applied to oral

activities, they determine whether such experiences are frivolous extras or
profitable procedures.

The potential benefits of evaluating speaking and

listening programs and activities are contingent on how the data are used..

If

the data are used to evaluate existing programs, the assessment may serve as a
potent force for introducing new curricula,.,

In contrast the data can be used

to certify students' communication competence and distinguish those students
who need further instruction to eliminate particular problems.,

Whether the

results are used to evaluate programs or individuals, communication competence
assessment improves the quality of communication education.
Communication assessments of various types can be implemented and can
promote educational benefits.,

However, it should not be assumed that in every

case it is necessary to assess communication competence.

The difficulty of

evaluating oral communication is heightened by the absence of absolute
standards, the elusiveness of the spoken word, the complexity of the variables
contingent upon a speech situation, and the psychological factors in the
personality of the evaluator which may affect subjective judgments.,

"Difficult

or not, evaluation must be made and criticisms must be offered at appropriate
times.

Having thus spoken, let us quickly add that it is a wise teacher

' dee d who k nows wen
h
h
'
,.SO
in
not to eva 1ua t e, wen
no t t o cri·t·icize..

Teac h ers use

evaluations to stimulate creativity, not stifle it; to allow students to risk
failure without penalty; and to encourage freedom of speech, not censor its
growth.,

1
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Evaluation and criticism serve two related functions.

First, they are

used to judge the worth of a unit, method, or activity in achieving the objectives of instruction.\

Second, they are used to appraise the speaking-

listening achievement of students individually or in groups.

Nelson and

LaRusso distinguish the two functions in this way:
While the functions of evaluation and criticism are closely related
it is helpful to consider them separately but as two stages of one
continuous process... We shall identify evaluation as the process
of appraising the quality, the level of excellence or effectiveness of a procedure or behavior,.. Evaluation provides the data for
criticism: The act of conveying the results of evaluation to
those who may stand to profit from the information.•. 51
The program is examined as the first stage of the evaluation process •.

The

Speech Communication Association has offered five criteria for assessing and
evaluating an oral communications program.!

They are as follows:

1.•, The oral communication program is based on· an assessment of
the speaking and listening needs of students,.,
2... Speaking and listening needs of students will be determined
by qualified personnel utilizing appropriate evaluation tools
for the skills to be assessed, and educational levels of students
being assessed •.
3-., Evaluation of student progress in oral communication is based
upon a variety of data including observations, self-evaluations,
listeners', responses to messagas, and formal tests .• ,
4.. Evaluation of students.', 01:al communication encourages, rather
than discourages, students' desires to communicate by emphasizing
those behaviors which students can improve, thus enhancing their
ability to do SO,.,
5., Evaluation of the total oral communication program is based
on achievement of acceptable levels of oral communication skill
determined by continuous monitoring of student progress in speaking
and listening, use of standardized and criterion-referenced tests,
audience-based rating scales, and other appropriate instruments.,52
>

For the teacher there are two modes of evaluating the worth of an
instructional procedure and/or the effectiveness of a speech activity.,

The

two modes are quantitative tests or qualitative analysis of the experience .•,
There are many standardized assessment instruments readily available..

However,
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it is difficult to find one to fit the objectives of any particular teacher'•s
program.,
When learning objectives are identified, test constructors
proceed to create a blueprint specifying the number and types of
items addressed to each objective... This mode of operation does
not work well for speech communication testing for two reasons,.,
First, in many cases oral communication instruction is not well
established as a general education curriculum domain.~., •. Second,
these is not consensually accepted conception of the communication
competence construct, which could guide test construction in the
absence of operationalized learning objectives,.,53
Therefore, most teachers are likely to conclude that a procedure is worthwhile when (1) it appears through their own tests and observations that students
have comprehended the basic concepts; (2) most students display evidence of
interest and participation; (3) most show an indication of growth in awareness, responsibility, and knowledge; and (4) most students improve their
•
•
1. s,.,
comifiun1.cat1.on
s k"ll

54

The amount, quality, and spontaneity of students', participation
in various oral activities are also indications of a program',s
effectiveness: Do students speak up in group discussions, and
do groups get their work done? Do students willingly participate
in dramatic activities? Do they prefer individual or group
projects; In teacher-or student-led discussions, is there any
evidence of increased reciprocity, relevance, objectivity, and
depth? Do students listen and offer feedback to each other,
questioning, collaborating, and asking for and giving qualification?
Do students ever indicate a conscious awareness of speech processes
or problems? Do they ever voluntarily inquire into matters related
to oral language? Do they seem to listen and respond courteously
to opposing ideas, or at least tolerate them?55
Despite the obvious problems of subjective judgments, teachers who try to
answer such questions have a reasonably good idea of the effectiveness of the
oral element in their program.,
The communications instructor is also faced with the practical problems of
measuring students.', oral communication abilities,.,

Since communication perform-

ance depends on the influence of several variables and competent communicators
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adapt their messages to fit the varying contexts, ability in one communication
situation may not reflect performance in another.• , A sound assessment strategy
samples student performance in a variety of contexts,.,

A general procedure for

measuring communication competence might include three main steps:
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First, instructors must choose the measure of oral communication-.,

It has

already been suggested that in listening and speaking little dependence can be
placed on standardized tests, and that teacher-made tests, simple rating
scales, tape recordings, other students,'1 feedback, and observations by teachers
can be used to measure improvement by each individual child in the course of
each school year,.,
Methods of appraisal should be devised by teachers actually working
with children and in some of the procedures the pupil should participate in rating himself or others., .•, .•, Major attention needs to be
placed upon the individual pupil',s development--from his competency
at the beginning of a school year to his competency at the close of
the year... Achievement must be viewed in relation to each child 'is
progressively growing skill in using verbal symbols so that evaluation includes the process of development as well as the end
product,.,5 7
Since evaluation can be achieved by asking the students what they have
learned (written or oral self-reports) or by observing their behavior (rating
scales, checklists, or instruments), which is the best approach?
the kind of oral activity being evaluated and for ,what purpose-.,
approaches are chosen in response to the following questions:
make the data for evaluation accessible?

It depends on
Evaluation

Which methods

How can the data for evaluation be

gathered most reliably and validly?

How can the data for evaluation be gained

most economically and efficiently?

Which methods are evaluators most qualified

to use? 58

Based on an acceptable model of communication competence and derived

from the objective(s) of the speech behavior to be learned, instructors must
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develop measures which distinguish between communication competence and general
verbal skills and linguistic knowledge •.
Second, they must select a measurement strategy which is comprehensively
and developmentally valid.,

If evaluation is used for the improvement of

speech behavior, then it must be communicated to the students,..
directly into the second stage of the process--criticism..

This leads

Because of the

complex and personal nature of speech, effective speech criticism depends on how
it is presented..

The critic of a speech has one primary question: "What can I

say (or write or do) that will result in this student.~1s improving his communicative ability?"

The desired response to the criticism "must be the development

by the student speaker of a single, significant concept which is the next
. 1 step 1.n
. h'1.s 1.mprovemen
.
t as a communicative
.
.
speak er,., ,.59
1 og1.ca

Criticisms can be given orally or written or both.,

Oral comments can be

made after each presentation or after all presentations in a given class period,.,
Written criticism can take varying forms from a preprinted check-list to a
series of comments on blank paper •.

Also oral and written comments can be

evoked from the audience (student feedback)..

Instructors do not need to rely

on only one of these procedures but combine them in various ways at various
times.,
The advantages of the multiple critic procedure include:
increasing awareness of audience feedback; helping students
(both speakers and critics) understand that there are varying
reactions to what is said because of differences in perceptions,
attitudes, interests, and the like; and offering a wider range of
help and support to student communicators than the teacher alone
can provide.. These advantages rest on two assumptions: (a) that
developing critical skills may help students improve other performance skills, and (b) that all class members are responsible
for helping each other develop their communication skills, •. 60
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Consequently, "Criticism must be a '-piece' of communication aimed at encouraging the student to take the next important step in his improvement-..

Evaluation

.
.
. practice
. .• ,.,61
must be a measure of t h e stud en t s ' concep t of communication
in

Third, instructors must insure that the sample of communication represents
the students' best efforts.

Ideally, speaking proficiency is measured through

some indication of the communication effectiveness or the intended impact on an
audience •.

For all communication assessments the ultimate situation is evalu-

ative, and the ultimate audience is the examiner.,

A student, for example, may

be asked to conduct a "conversation" with an interviewer/examiner.,

Do the

results of such tests reflect a student's competence in more naturalistic
settings?

Similarly some assessment procedures require students to role-play

familiar communication acts..

What is the relationship to students' perform-

ance in these simulated situations to their procedures need to avoid biases
against particular linguistic and cultural groups as well as the handicapped-•.
An example of an evaluation where anxiety is diminished and students are
allowed to perform up to capabilities is an interview providing studentstudent interaction •.

The interview contains a range of questions conforming to

four of the functional categories identified by the SCA: (a)

Informing--

Describe the class that you have participated in ~he most this year.

What

encouraged your participation? (b) Controlling--How would you get (the other
student) to watch a TV program which is your favorite but not his/hers? (c)
Feeling--Do you think students should be required to pass a competency test to
graduate?
to us.-

(d) Imagining--Look at these pictures, make up a story, and tell it

62

•
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The various performance objectives presented earlier in this chapter do
provide many situations in which students can demonstrate and improve their
oral ability,..

Although educators should recognize the inadequacies of

measurements for oral language, the need for instruction in oral communication
demands better means of evaluation.Regardless of the objective and nature of the activity, its value
will be significantly limited if evaluation is not built in. While
it is probabl~ that the students will automatically make individual
judgments about the appropriateness of their behavior and that of
others, including their selection and implementation, it is unlikely
that the quality of the judgments will be as high as when they are
made collectively and with guidance-.. Of greater importance, without
evaluation there is even potential for the activity to be detrimental •.
The real danger is the potential for their (student',s) individual, unvocalized judgments to be incorrect or incomplete, judgments which
may lead them to become less competent communicators •. 63
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IV..

Implications for the Implementation of
an Integrated Curriculum

This final chapter is an attempt to explore the implications of the
concept of the classroom as a verbal community..

In order to make this

educational program an effective one, we need to scrap the traditional teachercentered model for classroom interaction and replace it with an experienceoriented classroom that emphasizes communication between teacher and students
and among the students themselves-..

In this way, we redefine language arts

education, centering content on communication skills and instruction on the
learning process •.

At specific developmental points, the student is ready to

learn certain information about verbal and nonverbal communication through
experience.

It is the job of the teacher to create "learning experiences

appropriate to the individual development of the child--learning experiences
that are person-oriented rather than merely position-oriented, role-oriented,
or task-oriented •. "

1

In the classroom teachers and studf,nts experience and see the effects of
non-talkers and non-stop talkers (including teachers)..

These are people who

cannot or will not express themselves or make others feel uncomfortable when
they monopolize the conversation or do not listen and misinterpret what others
say •.

When oral communication becomes a legitimate part of the English curricu-

lum, such problems become subjects for discussion rather than deterrents to
learning.•, When the teacher is sensitive and attentive to his/her own speech as
well as students'• speech, there are numerous opportunities for communication
improvement-•.

•
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The communication-oriented teacher has a special viewpoint about
language, literature, learners, and learning •.

This teacher finds it necessary

to investigate the latest research and current information related to the field •.
Obviously a teacher must have a strong knowledge of the subject matter, the
teacher's logos.

A language arts curriculum that even briefly touches on the

oral mode requires preparation by the teacher to fulfill his/her obligation
to the language needs of students.,
Teacher training should include courses with instruction in the four
communication skills, in the relationship between verbal communication and
thought processes in hierarchical patterns of development, and an understanding
of individual differences in competence and performance..

In the area of

curriculum development, training should include specific objectives for
instruction in speech communication, practicing stating the selection and
implementation of communication experiences, and developing abilities to
evaluate and criticize communication activities,.,

Of course, without background

in the psychology of language such as linguistics, semantics and interpersonal
communications, teachers will not be a productive resource-•.
The effective teacher must also be a competent speaker and an active
listener.

Every teacher is a teacher of communications whether he/she intends

to be or not..

A teacher of communications is a role model for students.,

of the teacher'•s ethos originates in his/her credibility,.,

Some

Perhaps the greatest

asset a teacher can have in encou~aging students to talk is his/her own ability
to listen.,

By evaluating statements only from our own point of view, we often

fail to hear what the other person is saying.,
when we listen empathetically,.,

Real communication is possible
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The teacher who consistently listens only for mistakes, for the
correct answer, or for talk appropriate to the topic is engaging
in the most restrictive kind of evaluative listening,.. It is not
surprising that students with such a teacher become passive,
reticent, and even fearful, and that class discussions become
difficult •. Unless students believe that their ideas and,
opinions will be heard and res~ected, they are unlikely to say
much that matters to them., •. ,•.
Teachers who want students to engage in classroom discussions and become
actively involved in class talk should avoid the highly judgmental listening
and responding which inhibits conversation and student-teacher relationships.,
But what of error and mistakes?
in listening and speaking?

Is it impossible to talk about miscues

A communications-oriented teacher encourages

students to try new situations in which they must take risks, use higher level
thinking, and probably miscue,.,

Care and attention are then directed to the

pro9ess over the product, making the learning experience meaningful and satisfying to both the teacher and the stud.ent-.,

"The basic involvement of speech in

human and social relationships is especially relevant to adolescents who are
still struggling to establish their identity with particular groups or roles
and to find an appropriate niche for themselves .• ,"

3

Communication is a per-

sistent and practical problem for most students, as it is for adults~

A

successful teacher reaches his/her students through emotional understanding;
the teacher has pathos~
Because he is genuinely concerned with problems of human growth,
he will continue his efforts to discover latent resources in his
pupils which if properly tapped may help such pupils develop into
self-respecting, productive citizens .., With all pupils he tries
to link class assignments with incentives that have emotional
appeal for youth: physical activity, group identification, and
group approvals, dramatics, amusement, problem-solving.., The
worthy teacher believes in his work and in himself; he is
dedicated to serving others,.,4
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The English teacher is portrayed here not as one presenting information,
but as an energizer and guide using his/her knowledge indirectly to help
direct the language skills of young people-.,

To work successfully with oral

language, the teacher must be aware of language situations and their learning
potential, language behavior and competence in its application, and the
relationship of oral language to the other language arts.,
Another responsibility for the teacher is creating an environment in
which students can sense the value and importance of interaction and will not
feel threatened by speech activities .•~

Oral expression is closely related to

an individual ',s personality and self-concept.•, A student may construe negative
criticism of his/her speech,
as a person..

by teachers or peers, as criticism of him or her

An informal, relaxed classroom atmosphere in which the teacher

has built a positive and accepting relationship with students will encourage
free expression.•,
The physical and social conditions of the language arts classroom offer
one of the greatest challenges to the innovative teacher.,

The creative

teacher must transform the classroom into different settings with different
audiences, and with different content and purposes for stimulating student
interaction.,

If the teacher can accomplish this task, motivation will be

unnecessary, for the environment itself will contribute to involvement •.
Communication problems are seldom solved in silence., They are
solved, if at all, by communicating and observing the effect .•.
In a nonthreatening and supportive classroom, students can try
out and learn the consequences of various speaking voices, roles,
and communication modes, and they can do so without paying the
social price such experiments might exact in the outside world.,
The teacher',s job here is to create a class climate in which
communication is possible, to listen sensitively and be aware
of speech difficulties, and, as Wilkinson says, to create
"situations in which language is the natural outcome.•,"s

58

The ideal classroom climate exists when there is a feeling of mutual respect,
learning is a joint venture between students and teacher, and the inquiry
method is employed-.,

This atmosphere encourages objective, creative, analytical

thinking and radiates trust, involvement, and freedom to error and inquire.-.
Oral activities demand more active, cooperative participation than most
students have experienced.,

There is an increase in student interaction and

movement, and some decrease in direct teacher control-.of a social activity •.

Learning becomes more

The challenge is to encourage participation without

evoking chaos .•,
A language arts teacher who wants to use oral activities frequently must
confront attitudes which may inhibit cooperation and communication.,
Quiet students may resist such activities because they feel
secure in the privacy and isolation of silent work., Some "good"
students may object because they don ';t consider oral work to be
real English., Teachers will probably have the greatest difficulty,
however, with so-called apathetic students •..• , ,., Under threat of
criticism from the teacher and the much more potent threat of
ridicule from his peers, the student is more likely to be concerned
with self-defense than with self-expression, and two important
elements of his defense are silence and noninvolvement.• ,6
On the other hand, for students accustomed to firm controls and structured
situations, the invitation to talk often is interpreted as an opportunity to
act-out..

Of course, learning cannot be accomplished in a chaotic classroom, or

one filled with the tension of ridicule or criticism,.,

To some extent the class

climate is the result of the teacher'•s self-confidence, personality, and
rapport with the students,.,

However, it takes time and effort to establish a

comfortable, cooperative speaking environment.,
Besides the challenge of controlling the classroom climate, several other
potential problems need to be anticipated when developing and implementing an
integrated, communications-oriented approach.,

They include preparing the staff,
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scheduling activities to get started, and coping with communication anxiety-.,
Hints for handling these problems, as well as ideas on where to begin, are presented below.,

Each of the following suggestions should be useful to the

teacher beginning work with students who have had little prior experience with
oral activities:
First, know the purpose of the oral activity •.

The teacher must be con-

vinced of the value of oral activities as well as be committed to a communicationoriented curriculurri,.,

From a sound conviction the teacher can anticipate

questions and problems which may arise from administrators, parents, and students.,
Especially at the outset, select topics and situations to which students
can relate directly and easily,.1

As with most people, students feel most

comfortable talking about a topic relevant and important to them.,

Use the oral

activities to recreate real life situations for the students as they relate to
the language and literature being studied.,

It is particularly useful, whenever

possible, to combine writing and speaking assignments-.,
Be prepared to start small,.,
gradually..

The teacher needs to work up to oral activities

For example, begin with students in dyads and work toward larger

groupings and begin with short speaking times and work coward longer presentations •.

Gradually integrate various activities into the other classroom work so

they become part of the regular accepted procedure-.,
Provide opportunities for group work-.,
in a variety of different ways:

Mix the class within the groupings

randomly, by ability, by sex, with friends,

alphbetically, or whatever best suits the purpose of the activity..
set a time limit for the group to complete a given task.,

At first

Then ask the group to

evaluate how well they worked together and discuss any problems they might have
encountered-•.
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Set up game-type situations requiring talk and cooperation.•, Allow
students to call on each other (rather than the teacher asking all the
questions) and also call on each other for assistance with problems,..

Some

students who are reticent to speak even in small groups may become "caught up"
in a game or contest,..
Use modified dramatic activities early..

Teachers who have not used role

playing or readers', theatre may be hesitant to try these activities,.,

However,

they are highly stimulating and often easier to generate than a discussion
group.,

Actually doing or acting out the situation allows students more in-

volvement, and again the reticent student can "step outside himself" and
perform •.
Gradually shift more and more responsibility to the students.,

Students

should be involved in choosing discussion topics, group leaders, and the
group',s recorder or reporter,.,

Let the students be responsible for most of the

talking which takes place during the class..

Encourage the students to formulate

the questions and seek out the answers, using the inquiry method.•, This will
better involve the students and help the teacher discover what is most relevant
to them.,
At the same time, the teacher must also be willing to participate,.,

A

teacher can overcome some of his/her own reservations about an activity as well
as set an example for the students by taking an active role in some part of the
activity •.

Even if the teacher does poorly, the display of cooperation and

effort will help those students who fear a loss of dignity...

When joining a

small group, become one of the participants rather than the leader or director.•.
Be tolerant of silence--and noise,.,

The teacher who resists the temptation

to fill every gap with his/her own _comments will soon gain more student
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participation•.. On the other hand, be prepared for the "sounds of learning"
once the energy of a classroom full of intermediate level .students has been
released,.,
Finally, get a classroom with movable furniture and be willing to rearrange it to fit any activity,.,

If possible collect familiar objects commonly

used as properties in dramatics, and build a supply of newspapers and magazines
to stimulate conversation with current topics and pictures .•, Audio/visual
equipment can be very useful for typing and recording oral work,.,

It is

important to create a physical environment which will be an asset to verbal
. . .

activities.,

7

Since today'-s young people live in an information-rich environment,
there is no problem in getting information,.1 The problem instead lies in
evaluating and thinking about all that information.,

Students are still not

learning how to ask the right questions, think critically, or make sense out of
the vast amount of data with which they are constantly being bombarded.,
Learning how to communicate to solve problems which threaten the very existence
of the world has suddenly become a priority in the Information Age.,

Students

need to be provided with endless opportunities to examine and question human
concerns, relationships, and behaviors.,
The ability to communicate is no longer simply an attribute of
the responsible citizen of a democracy; rather it is an integral
requirement of his existence., In today',s world, young people will
succeed only if they are able to acquire meaningful interpersonal
relationships with others at home, in the community, and throughout the world,.,8
Still no single approach to education will provide a panacea,.,

However,

in classrooms where students have frequent opportunities to talk and work
together, the result is a learning environment where students', sensitivity,
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enthusiasm, and involvement are increased,.,

This is the true test for a

program for teaching English based on experience and language in operation,•.
The objectives that we aim for include the affective as well as the cognitive
domain.,

As teachers we must remind ourselves that the "body of knowledge" in

the curriculum guide represents what we hope students will come to understand
and build on as they grow and progress, not a package to be handed over-.,
Students must learn to solve their own problems, guided by a teacher with
knowledge and experience and the desire to help them emerge.,

"When a pupil

is steeped in language in operation we expect, as he matures, a conceptualizing
of his earlier awareness of language, _and with this perhaps new insight into
himself •. "

9

C,., T-., Brown and C,., Van Riper take an optimistic and encouraging viewpoint
regarding the future of speech as a basic part of education in Speech and~:
Many are beginning to see that a new education is on its way,
primarily designed to teach our children to be comfortable with
their thoughts and feelings and to enjoy thinking instead of
anxiously storing a questionable assemblage of information or
acquiring a few primitive skills., After all, the course of
history is dotted by men who did teach themselves to think and
to talk with precision and clarity and beauty,., For us, the most
pertinent aspect of the vision is our belief that speech will be
the crucial vehicle for this training and thinking,., .•, ••1 We believe
that the future curriculum will center about speech activities-•.
These will not be the type of speech activities which now dominate
our schools-., Instead, our children in the home and in the school
will be stimulated in every possible way to pattern experience
verbally.• , Skill in verbal commentary, and prediction as well as
recall will receive the rewards .• , Our children will be trained to
be highly fluent in free association, in freewheeling imagining.,
Their ability to create symbolic patterns of all types will be
encouraged daily,., They will be taught to evaluate and to revise
these patterns and to transform them from one set of symbols
into another., ,., ,., They will speak many answers to the same
question and put them in order of accuracy,., Our children of the
future will be trained not only to read the thoughts of their
authors but also to paraphrase them simultaneously and above all
else to attend the thoughts which these generate-.. They will
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